relations conflictuelles entre l'écriture, le travail rémunéré et le genre à cette période qui ont dues être surmontées aussi bien par Montgomery que par sa protagoniste.
in order to meet cultural, societal, and -perhaps most importantly -reader expectations. Epperly states that ' Anne of Green Gables is about Anne; Anne of Avonlea is more about what Anne does': a distinction that would, for the most part, appear to hold true (Epperly 1992: 41) . However, it is important to consider how this increased emphasis on Anne's external rather than internal realities -what Anne does rather than what Anne thinks -might allow readers to gain a greater understanding of the alternating desires to both resist and conform that many Canadian women struggled with at the turn of the twentieth century. Thus, by focusing on Anne's work, and specifically how Anne's labour is maternalised in the novel, this article will uncover the extent to which Montgomery herself was able to 'resist' (at least temporarily) the expected destiny of her heroine while still ensuring that Anne 'conformed' to societal -and reader -expectations. In the words of Mary Rubio, this analysis will actively seek the 'counter-text [s] of rebellion' and 'hidden agendas' subtly inserted into Montgomery's novels (Rubio 2014: 112, 134) .
L.M. Montgomery remains one of the few Canadian authors from the early twentieth century still widely read and enjoyed today.1 Montgomery's literary recuperation in the 1980s led to a surge in scholarship surveying her oeuvre, with particular attention paid to the Anne novels and why they remain so resonant to a contemporary audience of all ages over 100 years later. Many scholars have focused on the semi-autobiographical nature of much of her fiction (a process greatly assisted by the painstaking editing of Montgomery's journals by Mary Rubio and Elizabeth Waterston in the 1980s and 1990s),2 and the extent to which Montgomery's writing can be considered 'feminist,' while others have focused on her use of literary romance and her apparent resistance of more 'realist' modes of expression.3 However, with the exception of Irene Gammel and Ann Dutton's 'Disciplining Development: L.M. Montgomery and Early Schooling' in L.M. Montgomery and Canadian Culture (1999) ,4 and Christine Trimingham Jack's 'Education and Ambition in Anne of Avonlea' in the History of Education Review (2009),5 there has been little extended study of Montgomery's portrayal of teaching as work and how this labour is presented as both a mode of employment and as a tool for personal development that both draws upon and extends women's more maternal skills and attributes. By focusing on Montgomery's decision to postpone a romantic relationship between Gilbert and Anne, this article builds upon the work of Marah Gubar, whose study focuses on 'the effort … female characters must make to conform their unruly desires to the dictates of heterosexual romance, to close the gap between what they want and what they are supposed to want' (Gubar 2001: 47) . That said, while Gubar examines how the 'lengthy delays' in these novels help 'make room for passionate relationships between women that prove far more romantic than traditional marriages ' (p. 47) ,6 this analysis will focus on how these 'delays' allow Montgomery to focus on Anne's ambitions and skill as a teacher in Anne of Avonlea, even if these discussions of her 'professionalism' are ultimately couched in her socially and culturally prescribed maternal instincts.
Historical contexts
As women still faced severely limited employment options in the late nineteenth and early twentieth century, teaching was one of the few professions deemed appropriate for women as it was seen to tap into their innate maternal instincts. Many saw teaching as a good training ground for women who were expected to eventually give up the education of others' children to take care of their own. As early as 1865, Canada's first Superintendent of Schools, Egerton Ryerson, was arguing that women were 'best adapted to teach small children, having, as a general rule, most heart, most tender feelings, most assiduity, and, in order of Providence, the qualities best suited for the care, instruction, and government of infancy and childhood' (Ryerson 1865: 7) . In an 1886 report, J.B. Boyle, a public school inspector for London, Ontario, continued to perpetuate such views when he stated that 'experience has proved that the character and disposition of the female fit her better for dealing with youthful minds … The little one turns trustingly and fondly to the female teacher; while, in most cases, it shrinks from contact with the sterner teacher of the opposite sex ' (qtd Stamp 1970: 317) . These maternalist discourses surrounding female teaching will form a central focus of this analysis to uncover whether Montgomery's novel endorses this popular conception of teaching as a natural extension of female teachers' innate feminine qualities, or whether her representation of Anne's years at Avonlea's schoolhouse problematises the assumed capacity of all women to be good teachers, portraying teaching instead as another form of labour that has to be performed for a wage and respectable status within the local community.
In her study of the Anne novels and what she refers to as the 'culture of Imperial Motherhood', Cecily Devereux argues that, especially in the later novels, 'motherhood is her [Anne's] ambition, and reaching it is her story' (Devereux 2003: 121) . While many feminist critics have reacted negatively to Anne's eventual decision later in the series to stop teaching in order to settle down and start a family with Gilbert Blythe, Devereux argues that such a decision was inevitable given the cultural expectations of the period:
the Anne books serve to remind us that what is still rather inaccurately called 'first-wave' feminism is characterised in English Canada not necessarily by suffragism, and, after the 1890s, not by the 'new woman,' but by the idea of woman as imperial 'mother of the race,' something Anne Shirley arguably realises more fully than any of her fictional contemporaries. (p. 125) Although Anne is still working as a teacher for the majority of Anne of Avonlea and her feelings for Gilbert are still largely subconscious and repressed (though evident to the reader), it could be argued that Montgomery's extensive focus on the more maternal elements of Anne's profession, as well as her work in the home helping Marilla care for the newly adopted twins, Dora and Davy, clearly shows this emphasis on Anne's suitability for future motherhood.
However, it is important to remember that the supposedly 'feminine' qualities essential to nurturing and developing young minds were also used against female teachers when it came time to allocate their position within the academic hierarchy. Women were encouraged to teach the youngest children (primary or elementary classes) and therefore paid lower wages than those teaching high school classes, and were offered few opportunities for advancement within institutions. This was because, as Alexander Forrester, Chief Superintendent of Schools in Nova Scotia commented in 1867, 'both by the law of nature and revelation … a position of subordination and of dependence' had been assigned to women, which meant that some 'situations in educational establishments [were] better adapted to the one sex than the other' (Forrester 1867: 565-6 ). Forrester stated that it was for these reasons that elementary teaching was 'best fitted for the female', while 'the head masterships, and more advanced sections' were best reserved for male teachers (p. 565). Their main basis for entry into teaching was the fact that women could provide a cheap, regular turnover of much-needed labour without the need for extensive training or preparation for long-term employment. Male teachers received a higher rate of pay than their female counterparts due to the assumption that they would be supporting a wife and family, regardless of whether they actually had any dependents or not. Female teachers were expected to work only for a few years until they could secure a husband and were assumed to have no dependents, while the expectation that they would soon be back under the financial protection of a man supplied ample justification for their low wages (Kinnear 1995: 124 ).
Montgomery's novels are also noteworthy for their setting on Prince Edward Island (PEI) in the idyllic fictional locale of Avonlea. By situating Anne in such rural surroundings, Montgomery was able to explore both the virtues and the potential perils of the one-room school, especially given the role local communities played in monitoring their children's education and the actions of their newly recruited teachers. PEI itself is an unusual case as it was the first territory in the empire to introduce free education through the PEI Free Education Act of 1852 (Gammel and Dutton 1999: 108) , as well as being home to a large Scottish emigrant population who placed great emphasis on the value of literacy among women for the sake of religious instruction: '[i]n 1891 when a general census was taken, young women (10-19) in Prince Edward Island had a literacy rate of 91%' (Åhmansson 1991: 119) . While Montgomery never gives Anne an exact birth date and even contradicts herself when dating certain historical events in her novels, the majority of Anne's education can be seen to take place in the early 1880s (Edwards and Litster 1999: 31) , the period in which Montgomery herself would have undertaken most of her education.
Anne as schoolteacher
Anne begins the novel 'half-past sixteen' (Montgomery 1979: 9) , awaiting the start of her first term's teaching with a mix of excitement and apprehension. As Montgomery's narrator makes clear, Anne's expectations about her potential influence on her students are still tinged with fancy and romance:
Anne had certain rose-tinted ideals of what a teacher might accomplish if she only went the right way about it; and she was in the midst of a delightful scene, forty years hence, with a famous personage … bowing low over her wrinkled hand and assuring her that it was she who had first kindled his ambition, and that all his success in life was due to the lessons she had instilled so long ago in Avonlea school. (pp. 9-10) Anne's first day teaching in Avonlea appears in the novel's fifth chapter, which is titled 'A Full-Fledged Schoolma'am'. The day largely passes by 'like a dream' but she is forced to discipline two male students: Morley Andrews and Anthony Pye (p. 36). Anne fears that her punishment of the latter -lecturing him on 'what was expected of a gentleman' during recess -left the boy 'absolutely untouched' (ibid.), their relationship remaining antagonistic until Anne's 'Jonah Day' later in the novel. She ends her first day feeling 'woefully discouraged': [t] here was no real reason for discouragement, since nothing very dreadful had occurred; but Anne was very tired and inclined to believe that she would never learn to like teaching. And how terrible it would be to be doing something you didn't like every day for … well, say forty years. Anne was of two minds whether to have her cry out then and there, or wait till she was safely in her own white room at home. (p. 37) However, her fears that teaching is not the right profession for her are quickly allayed upon her walk home to Green Gables, where she meets new pupil Paul Irving, who offers her some wild orchids, explaining: '[p]lease, teacher, I found these in Mr. Wright's field … and I came back to give them to you because I thought you were the kind of lady that would like them, and because … I like you, teacher' (pp. 38-9). Paul's words work like a 'spell' on Anne, diffusing her sense of discouragement and weariness; his sincere gesture and assurance that he 'likes' Anne appear to reinforce her value, as well as Paul's own status as a true 'kindred spirit' to Anne.
It is worth pausing here to consider Paul's repeated use of 'teacher' as Anne's title, a common feature of his interactions with Anne throughout the novel. Indeed, this favouring of Anne's title 'teacher' is also evidenced in the correspondence assignment she gives her class, Anne's students addressing her as 'Miss teacher ShiRley' [sic], 'Miss Shirley', 'Dearest teacher', 'Respected Miss', and 'My dear teacher' (by Paul) (pp. 79-83). Thus, despite the title of the earlier chapter which signalled the beginning of Anne's teaching career, only Anne herself and Montgomery's narrator ascribe her the title of 'schoolma'am'. Tellingly, Anne is only referred to as 'the schoolma'am' (p. 73) or as speaking with her 'best schoolma'am air' (p. 57) during her attempted reformation of Davy, in rare moments when she is forced to act in an excessively serious or severe manner to help cure him of his more mischievous traits or false perceptions. For Anne, the title of 'schoolma'am' increasingly appears to refer to a more traditional, old-fashioned ideal of the female teacher -a model no longer appropriate for the day-to-day realities of teaching: 'I had the most beautiful set of theories you ever knew when I started out as a schoolma'am, but every one of them has failed me at some pinch or another' (p. 115). The unsuitability of the label is reinforced to the reader during one of her encounters with Miss Lavendar (who also resists her own labelling as an 'old maid'), the two of them 'comport[ing] themselves in a fashion entirely unsuited to the dignity of a spinster of forty-five and a sedate schoolma'am' (p. 175).
Rural communities took great pride in the institution of the one-room school, as is evidenced by the fact that they continued to prosper well into the twentieth century, as these small schools promoted a sense of local autonomy and local control over the education and development of the community's young people. However, female teachers were also placed under intense public scrutiny. This attention came from both the provincial authorities, who set their curricula and monitored their work through inspectors, and also the local community, who had their own expectations of what was required both socially and morally of their teaching staff. As Jean Cochrane outlines, '[s]he might be a respected member of that community, or considered just another hired hand, not as much use as an experienced farm hand. If the community was friendly and supportive, life was pleasant. If it was indifferent or hostile, the loneliness could be corrosive' (Cochrane 1981: 126 ).
Anne's status within the local community is largely mediated through female figures in the novel. The schoolboard and their role in Anne's continued presence in the school is largely rendered invisible, their function to oversee her actions only acknowledged briefly with the statement at the end of Anne's first year that 'she had been reengaged for the next, with many expressions of satisfaction. … only Mr. Harmon Andrews told her she ought to use the strap oftener … and two delightful months of a well-earned vacation beckoned her invitingly' (p. 110). More prominent as indicators of Anne's 'success' within the community are the reports she receives from Mrs Rachel Lynde (acting as voice-piece for the community), as evidenced at the end of Anne's first day, when Mrs Lynde takes it upon herself to interview all of Anne's students to gain their feedback: '[a]nd every one of them said they liked you splendid, Anne, except Anthony Pye. I must admit he didn't. He said you "weren't any good, just like all girl teachers." There's the Pye leaven for you. But never mind' (p. 39). Similarly, after Anne's last day, the sense of loss the community feels upon Anne's decision to attend Redmond is mediated through a discussion between three local mothers -Mrs Harmon Andrews, Mrs Peter Sloane, and Mrs William Bell -as they walk home together and 'tal[k] things over' after Anne's last day, where '[a]ll the girls and ladies present cried' (p. 218). It is interesting to note that in Montgomery's Avonlea, women in the community are the key figures assessing and passing judgments on figures in the local community; the traditionally male, institutionalised presence of the schoolboard being largely elided by these communal, matriarchal voices in the role of determining Anne's professional achievements.
Throughout the novel, Anne's teaching philosophy appears to be deliberately contrasted with that of former classmate and fellow teacher Jane Andrews. Jane's definition of 'good' teaching is based on pleasing her employers and gaining high honours: '[s]he meant to earn her salary fairly, please the trustees, and get her name on the School Inspector's roll of honour. Further ambitions Jane had none' (p. 30). Such aims are meant to seem hollow and self-serving when compared with Anne's more 'noble' teaching aims: 'I'd rather have my pupils love me and look back to me in after years as a real helper than be on the roll of honour' (p. 31). Later in the novel this comparison is reiterated when Anne writes to her 'Queen's Academy chum':
Teaching is really very interesting work … Jane says she thinks it is monotonous but I don't find it so. Something funny is almost sure to happen every day, and the children say such amusing things. Jane says she punishes her pupils when they make funny speeches, which is probably why she finds teaching monotonous. (p. 77) Jane's teaching is thus seen to be mechanical and satisfactory rather than inspiring, and lacking in the pleasure that Anne is able to find through emotional engagement with her students. Indeed, aware of the Avonlea pupils' affection for Anne, Mrs Andrews ( Jane's mother) feels it necessary to defend her daughter: Jane will do her duty, I've no doubt … I don't suppose she'll tell the children quite so many fairy tales or spend so much time roaming about the woods with them. But she has her name on the Inspector's Roll of Honour and the Newbridge people are in a terrible state over her leaving. (p. 218)
Montgomery thus appears to highlight the skills she sees as essential to the formulation of a good teacher (the novel itself is dedicated to her favourite teacher Hattie Gordon Smith), suggesting that professionally ambitious teachers such as Jane always pale in comparison with more caring and inspiring figures epitomised by Anne Shirley and Miss Stacy.
Another way Montgomery distinguishes between the differing teaching practices of Anne and Jane is through the question of corporal punishment. Although this issue has been discussed in greater depth by Gammel and Dutton, it is still worthwhile to consider it briefly here as it acts as the defining moment of Anne's teaching experiences in the first half of the novel. In the novel's fourth chapter, 'Different Opinions', Jane freely admits her plan to enforce order through 'a good whipping' (p. 30) as and when required. This shocks and appals Anne, who (at this point in the novel at least) wholeheartedly believes that:
I could never whip a child … I don't believe in it at all. Miss Stacy never whipped any of us and she had perfect order; and Mr. Phillips was always whipping and he had no order at all. No, if I can't get along without whipping I shall not try to teach school. There are better ways of managing. I shall try to win my pupils' affections and then they will want to do what I tell them. (ibid.) However, not even Gilbert, Anne's future love interest, shares Anne's high ideals, stating that '[c]orporal punishment as a last resort is to be my rule' (ibid.). In fact, it is Anne's neighbour Mr Harrison who comes closest to the truth and foreshadows Anne's inevitable fall from her high-flying values:
Well, well, we'll see. Someday when you get riled up … and people with hair like yours are desperate apt to get riled … you'll forget all your pretty little notions and give some of them a whaling. You're too young to be teaching anyhow … far too young and childish. (p. 33) This is precisely what happens later in the novel when Anne suffers from a 'Jonah day', yet despite her apparent 'immaturity' in Mr Harrison's eyes, Anne's ideals are still presented to the reader as far better equipment for teaching than Jane's rather stolid 'grown-up' approach. Anne's supposed 'childishness' ultimately proves useful in the classroom, allowing her to retain an imaginative sympathy with her pupils (a skill Jane seemingly never possessed).
Much to Anne's chagrin, it is the very act of whipping Anthony that finally wins her his respect. As previously discussed, early in the novel Anthony claims that 'girl teachers are no good' (p. 33) and refuses to recognise Anne's authority in the classroom. However, after the incident Rachel Lynde visits Anne and announces:
'Well, Anne, I guess you've won over Anthony Pye, that's what. He says he believes you are some good after all, even if you are a girl. Says that whipping you gave him was "just as good as a man's."' 'I never expected to win him by whipping him, though,' said Anne, a little mournfully, feeling that her ideals had played her false somewhere. (pp. 90-1) Here Montgomery's narrator appears to be poking fun at the heroine, rendering Anne's apparent fall from grace humorous rather than devastating, and reasserting that Gilbert's middle-ground teaching philosophy -corporal punishment as a last resort -between the two extreme poles represented by Anne and Jane is the 'correct' one.
Indeed, Montgomery's depiction of Anne emphasises that the value of professional ideals and aspirations lies not in their attainment, but in the act of striving to reach them. In a conversation with 'kindred spirit' Mrs Allan, Anne bemoans the fact that she has failed to live up to her teaching ideals and Mrs Allan provides a much-needed moral reassurance: '[w]e must have ideals and try to live up to them, even if we never quite succeed. Life would be a sorry business without them. With them it's grand and great. Hold fast to your ideals, Anne' (Montgomery 1979: 115) . Anne's work as a teacher thus becomes symbolic of a much larger life philosophy. Montgomery's narrator indicates to the reader that despite her failure-turned-success with Anthony Pye, she still manages to have the kind of influence on her pupils that she could only daydream about at the novel's start:
she had taught them, more by her own sweet personality than by all her careful precepts, that it was good and necessary in the years that were before them to live their lives finely and graciously, holding fast to truth and courtesy and kindness, keeping aloof from all that savoured of falsehood and meanness and vulgarity. They were, perhaps, all unconscious of having learned such lessons; but they would remember and practice them long after they had forgotten the capital of Afghanistan and the dates of the Wars of the Roses. (pp. 219-20) While Montgomery is doubtless romanticising Anne's impact, the biblical rhetoric alluded to in this passage is potentially rather telling. Here, echoes of 'holding fast to the truth' and 'keeping ourselves unspotted from the world' are tempered by words such as 'courtesy' and 'vulgarity' which gesture towards a more modern discourse of sociality and civility, nevertheless seeming to imply that teaching is almost a sacred vocation, if practised in the way Anne envisions. It is also interesting to note that, much like her own role model, Miss Stacy, Anne only lasts two years at Avonlea's schoolhouse before moving on to better prospects, which accurately mirrors the nomadic nature of the teaching profession in this period.7 However, this decision also works to re-emphasise Anne's earlier ambitiousness: finally choosing to privilege her desire to better herself and learn over the ongoing care of her local community. As Carole Gerson outlines in her work on Montgomery and the 'new woman', Anne's decision to teach until marriage was 'scarcely revolutionary' (p. 202). More significant in her depiction of school teaching is Montgomery's 'insistence on taking Anne beyond the one year of basic training required for a teaching certificate, to give her the B.A. which qualifies her to be a high school principal. This had remained beyond Montgomery's own reach, a matter of bitter, ongoing regret' (ibid.).8
Anne as surrogate mother figure
Although Anne of Avonlea focuses on Anne's pursuit of her career ambitions, the most salient aspect of her depiction as a teacher is Montgomery's insistence on the role's association with mothering. Though maternalism is far from innate to all women, and still less to all teachers, Montgomery's novel nevertheless appears to maintain the need for this connection in her depictions of successful female teaching. Anne's affection for pupil Paul Irving is clear from their very first meeting: 'Anne realized that he was unlike other children anywhere, and that there was a soul subtly akin to her own gazing at her out of the very dark blue eyes that were watching her so intently' (pp. 35-6). Paul and Anne bond over their mutual creativity and Anne works tirelessly to support and develop Paul's imagination, perhaps due to the waning of her own (an interpretation critics such as Epperly and Waterston have focused on). However, by making Paul one of her 'favourites' (p. 82) and providing him with encouragement and emotional support, she takes on an almost maternal role, something Paul's own father notes when he is finally introduced to Anne near the novel's close: I think that your influence has been just what he needed. Mother is one of the best and dearest of women; but her robust, matter-of-fact Scotch common sense could not always understand a temperament like my laddie's. What was lacking in her you have supplied. Between you, I think Paul's training in these two past years has been as nearly ideal as a motherless boy's could be. (p. 200) Paul's status as a 'motherless boy' enables Anne to take on this maternal role to a greater extent than she does with her other pupils; she frequently visits him at home and shares meals with Paul and his grandmother. Through her nurturing of Paul, Anne therefore proves not only her superior teaching abilities -through her emotional attachment and sincere interest in her students -but also that she has all the qualities desirable in a good mother.
Anne's maternal qualities are also brought to the forefront through her eagerness for Marilla to adopt the twins Davy and Dora. When Marilla first mentions the possibility of taking responsibility for the twins from an ailing family member, she makes it clear that such a commitment would require a great deal of 'work' for both of them:
You needn't look so delighted, Anne. It will mean a good deal of extra work for you. I can't sew a stitch on account of my eyes, so you'll have to see to the making and mending of their clothes. And you don't like sewing. (Montgomery 1979: 54) When Davy turns out to be a troublesome child, constantly getting into scrapes and mishaps (much as Anne did herself in Green Gables), Anne suggests sending him to school but Marilla refuses, stating that no child should be sent to school until they are at least seven. Anne thus concludes that they 'must try to reform Davy at home then … [w]ith all his faults he's really a dear little chap. I can't help loving him' (p. 76). Significantly, almost as much space is given over in the novel to outlining the ways Anne and Marilla try to 'reform' Davy as is spent recounting Anne's time teaching. As the narrator proudly asserts:
[Anne] was much better fitted for the task than Marilla, for she remembered her own childhood and had an instinctive understanding of the curious ideas that seven-year-olds sometimes get about matters that are, of course, very plain and simple to grown up people. (pp. 118-19) Here Anne's age is an asset in the work of 'reforming' Davy, allowing her to engage and understand his feelings and responses on a more equal, companionable level, and leaving Marilla to fulfil the more traditional, authoritarian maternal role that Davy needs to help discipline his wayward impulses. By the end of the novel, even Mrs Rachel Lynde has noticed a change in Davy: '[w]ell, Anne's methods seem to have worked fairly well with Davy … He is a reformed character, that's what ' (p. 202) . While this would seem to support Devereux's argument that Montgomery's heroine can be seen -even in these earlier novels -to show potential as an 'imperial mother of the race' (Devereux 2003: 125) , it can also be read as a sign of the value that Montgomery attributed to the extension of Anne's abilities to teach and help mould or 'improve' young minds beyond the confines of the schoolhouse.
However, while critics like Devereux argue that this focus on maternalism and more conservative ideals in the later Anne novels is almost inevitable given the culture of Montgomery's time, other critics have been disappointed by this shift in Anne's character away from the free-spirited figure of Green Gables, leading many to question Montgomery's status as a 'feminist' author. For example, in The Fragrance of Sweet-Grass (1992) , Epperly argues that '[i] n keeping with her first-page day-dreams of inspiring some male pupil who later recalls and praises her, Anne's life ambitions have become quiet and small and harmless' (Epperly 1992: 43) . Epperly focuses on the scene where Gilbert and Anne discuss their futures as evidence of the dwindling of Anne's ambition:
Gilbert had finally made up his mind that he was going to be a doctor.
'… I want to do my share of honest, real work in the world, Anne … add a little to the sum of human knowledge that all the good men have been accumulating since it began. The folks who lived before me have done so much for me that I want to show my gratitude by doing something for the folks who will live after me. It seems to me that is the only way a fellow can get square with his obligations to the race. ' 'I'd like to add some beauty to life,' said Anne dreamily. 'I don't exactly want to make people know more… though I know that is the noblest ambition … but I'd love to make them have a pleasanter time because of me … to have some little joy or happy thought that would never have existed if I hadn't been born.' (Montgomery 1979: 51-2) Although this is an admirable aim and one that Montgomery herself seemed to heartily endorse, as Epperly argues, these ambitions are decidedly 'quieter' in scope than Gilbert's, and reflect a more conservative and passive form of femininity that was still highly attractive to potential suitors in this period. It is also worth noting how this quotation picks up on the discourses of race so implicitly invoked in Devereux's notion of imperial motherhood. Although Gilbert is likely referring to the 'human race' here, his invocation of the notion of 'race' nevertheless suggests reproduction, perhaps subtly reminding the reader that Anne will fulfil her own 'obligations to the race' by having children. However, Epperly outlines:
Gilbert stands for what is supposedly superior: the world, work, knowledge, struggle, advancement, honour, strength, action, male; Anne stands for their supposedly inferior opposites: domesticity, pleasure, feeling, effortlessness, complacency, self-indulgence, weakness, reaction, female. Montgomery's largely unchallenged stereotypes are at the root of the book's problems because prescriptions and conventional romance seem so often to go together. If conventional romance did not require such rigid boundaries of gender, Gilbert and Anne could together explore the collective values they split unevenly. (Epperly 1992: 44) Here I would argue that Epperly is perhaps oversimplifying a rather complex -if highly gendered -distinction, for while Anne retains her earlier sense of romance and creativity, she is far from 'effortless' or 'complacent' when undertaking the tutelage of her pupils, and could still be seen to largely uphold the Protestant work ethic that predominated in the period. I would instead argue that, due to Anne's eventual destiny as Gilbert's wife and mother of his children, her more 'masculine' characteristics such as her ambition and competitiveness (which were a main focus of Green Gables) must be suppressed in order to emphasise her more maternal and feminine traits, but these do not leave her free of all agency and personal ambition.
The threat of spinsterhood
Perhaps more telling of the limits that the 'conventional romance' structure placed on the Montgomery's representation of her young heroines is the fact that the second half of the novel is almost entirely focused on the plot of Miss Lavendar, her stalled romance with Paul Irving's father, and their eventual reconciliation and marriage at the book's close. Although we as readers know that Anne will never end up an 'old maid', Montgomery's extensive focus on Miss Lavendar allowed her to open up space for discussion of the potential perils of spinsterhood. Montgomery utilises Anne's own naivety to allow other characters to comment more insightfully on the realities and possible dangers of such a fate.
It is worth noting here that for Gubar 'the lengthy postponement of Miss Lavendar's romance takes on the quality of a fortuitous detour, rather than a tragic loss of time' (Gubar 2001: 50) . Gubar sees Miss Lavendar's representation in this sequel as Montgomery's attempt to dramatise 'the pleasures of single life … by rewriting and even eroticizing the figure of the old maid' (ibid.). Miss Lavendar is portrayed in the novel as another of Anne's 'kindred spirits' due to her love of life, plentiful imagination, and good humour; which she has managed to retain throughout her adult life (she is now in her forties.) However, given the similarities in temperament and imagination between the two, it could be argued that Miss Lavendar acts as Anne's shadow-self, illustrating one possible future for the novel's heroine. For all her enthusiasm and affection, Miss Lavendar's life still remains unfulfilled due to the loss of her former suitor, Stephen Irving: '[w]hen I was seventeen, Anne, I didn't think forty-five would find me a white-haired little old maid with nothing but dreams to fill my life' (Montgomery 1979: 175) . While far from bitter, an underlying sense of loss still seems to pervade Anne's interactions with her new acquaintance, Miss Lavendar admitting to Anne during one visit that 'I'm just tired of everything … even of the echoes. There is nothing in my life but echoes … echoes of lost hopes and dreams and joys ' (p. 213) . Although Miss Lavendar's dark mood is quickly diffused in this instance by the discovery of early strawberries in the garden, her underlying dissatisfaction is not resolved: she is merely distracted -for a time -from the realities of her own situation. This is reinforced by Miss Lavendar's maid, Charlotta the Fourth, who decides to confide her own fears regarding her employer to Anne:
[s]he hasn't seemed like herself this long while, ma'am … not since that day you and Paul were here together before … Ever since then I've noticed her acting tired and lonesome like. She don't seem to take an interest in anything, ma'am. She never pretends company's coming, nor fixes up for it, nor nothing, ma'am. It's only when you come she seems to chirk up a bit. (pp. 214-15) Notably, it is Marilla, a fellow spinster who has avoided Miss Lavendar's isolated fate through her adoption of Anne, who explains that:
One might as well grow old when all your generation do … If you don't, you don't fit in anywhere. Far as I can learn Lavendar Lewis has just dropped out of everything. She's lived in that out of the way place until everybody has forgotten her. (p. 170) Anne seems aware that she could end up sharing Miss Lavendar's fate (still showing no romantic interest in Gilbert at this point in the series), but appears to embrace it with pragmatism: she tells Diana, '[t]hen I shall die an old maid … I daresay it isn't the hardest death by any means ' (p. 205) . It is important to note that many of Anne's female role models at this point in the series are successful, independent, and emotionally satisfied single women (Marilla, Miss Stacy, and Miss Lavendar), which might explain this outlook. However, both Marilla and Miss Lavendar are seen to find greater fulfilment through either marriage or the adoption or nurturing of young children, suggesting an element of naivety to Anne's belief that she will be content to die an old maid. For once, Diana is portrayed as the more dramatic of the pair in this exchange, responding to Anne's statement with:
I suppose the dying would be easy enough; it's the living an old maid I shouldn't like … Although I wouldn't mind being an old maid very much if I could be one like Miss Lavendar. But I never could be. When I'm forty-five I'll be horribly fat. And while there might be some romance about a thin old maid there couldn't possibly be any about a fat one. (p. 205) Despite her excessive concern over her future appearance, Diana nevertheless appears to appreciate the potential isolation and strains of living as an old maid, and how rare it was for one to maintain Miss Lavendar's (mostly) positive outlook in such circumstances. The fact that Montgomery chooses to end the novel with Gilbert's thoughts rather than Anne's also appears to reinforce Anne's continued naivety about her future, Gilbert and the narrator seemingly more aware of the novel's adherence to the conventions of literary romance than its own protagonist:
Gilbert wisely said nothing more; but in his silence he read the history of the next four years in the light of Anne's remembered blush. Four years of earnest, happy work … and then the guerdon of a useful knowledge gained and a sweet heart won. (p. 240) It could thus be argued that Montgomery's decision to postpone the romantic plot of the Anne series throughout Anne of Avonlea, allowing Anne to focus on her career (as well as the female friendships so central to the earlier studies of Gubar and Robinson) , was actually rather subversive given both the societal expectations of the period regarding young women and the conventions of the domestic romance genre. However, as this article has illustrated, for all her apparent independence and professionalism, Anne Shirley remains closely tied to both Green Gables and her local community. This allows Anne to continue to hone and develop the maternal and feminine traits that will serve her well as Gilbert's future wife, while also muting the potential 'rebelliousness' in Montgomery's decision to focus on Anne's career rather than her love life. As Epperly outlines:
Anne does not instantly swap the old tortured, chivalric romance ideal for the equally prescriptive romance of love and marriage, nor does she immediately bury her identity in Gilbert's. The immolation comes, but Montgomery delays it for as long as she can. (Epperly 1992: 38) Montgomery's reluctance to write the Anne sequels is well documented in her journals and letters,9 and there is much to suggest that she felt pressure from her readership to resolve the romantic tension between Anne and Gilbert, finally bowing to public demand with Anne of the Island: 'I am not good at depicting sentiment -I can't do it well. Yet there must be sentiment in this book. I must at least engage Anne for I'll never be given any rest until I do' (Montgomery 1987: 133) . As Eve Kornfeld and Susan Jackson highlight in their study of the female bildungsroman in nineteenth-century America, authors were largely 'bound by the constraints of domestic fiction and the need to create a facsimile of life. The parameters of this world are set by a social reality over which even an author cannot exercise complete control' (Kornfeld and Jackson 1992: 151) . In light of such comments, and the public pressure Montgomery faced, perhaps the fact that Anne of Avonlea was written at all in its present form is impressive. Despite extensive focus on the Miss Lavendar plot and Anne's 'reforming' of Davy, it still remains one of the few sustained literary representations of the Canadian female teacher within this period and allowed young girls in the period (and still today) to imagine -however fleetingly -destinies for themselves outside the boundaries of marriage and motherhood. themes can be found in Epperly (1992) Montgomery (2008) . 4 This study focuses on Anne's unwilling use of corporal punishment in Anne of Avonlea and on the autobiographical links between Montgomery's own childhood teachers and how these are potentially mirrored in fictional counterparts in the Anne and Emily series. 5 Christine Trimingham Jack's article examines the novel as 'both a source of information about the working life of a woman teacher and, due to the immense popularity of the book, as a shaper of how women understand and enact teaching' (p. 109). Although Jack's study also focuses on the role of Anne of Avonlea as a form of 'lesson' to help 'teach' its readers, it differs from this article in its focus on the impact of the novel on modern readers, particularly future teachers, while this analysis explores its representation of the cultural and historical realities of teaching in turn-of-the-twentieth-century Canada. 6 Gubar's arguments surrounding Montgomery's prioritisation of female relationships in her novels has been further explored in the work of Laura Robinson, which has focused on the 'intense female friendships' (p. 13) found in the Anne books. 7 According to a Canadian Ministry of Education report, Canadian teachers (both male and female) developed a reputation in the nineteenth century as 'the Arabs of Ontario' (1879: 67), due to their tendency to constantly move from school to school when opportunities for higher wages, better positions, or even the chance to attend university and train for other professions presented themselves. This phenomenon is illustrated in Montgomery's Anne of Green Gables, where in the course of Anne's education in Avonlea (less than five years), she is taught by both the inattentive Mr Phillips and the inspirational Miss Stacy. Even then, by the end of the Green Gables, Miss Stacy is already planning to leave Avonlea to head to bigger and better opportunities, leaving the school open to be taken by Anne in Anne of Avonlea once she gains her teaching certificate, and then two years later by Jane Andrews, when Anne decides to attend Redmond College to get her BA. 8 Gerson's assertions of Montgomery's innovativeness in allowing her heroine to achieve her BA are supported by the fact that even in 1909 'only one-quarter of all first-class teachers taught in rural areas, [while] over 90 per cent of third-class and permit holders were found in the country schoolhouses' (Millers 1913: 60) . This was likely a natural by-product of the limited advancement open to female teachers: women could attain a third-class certificate at a Normal School in less than a year and begin teaching straight away, working for a few years until they (hopefully) found husbands or saved enough to train for other, more financially viable, professions. The numbers who would actually have gone on to earn BAs, especially if they had already earned a teaching certificate and begun teaching, like Anne, were therefore very low in this era, 9 In a letter written to Ephraim Weber in 1908, Montgomery confided her fear that '[i]f I'm to be dragged at Anne's chariot wheels the rest of my life I'll bitterly repent having "created" her' (Montgomery 1960: 74) . By September 1913, Montgomery's reluctance to return to Avonlea was beginning to intensify: 'I began work on a third "Anne" book. I did not want to do it -I have fought against it. But Page gave me no peace and every other week brought a letter from some reader pleading for "another Anne book." So I have yielded for peace sake. It's like marrying a man to get rid of him' (Montgomery 1987: 133) . Indeed, in August of 1920 she was swearing a 'dark and deadly vow' that Rilla of Ingleside (1921) would be 'the last of the Anne series' (ibid.: 390).
